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What do Tucker

Virginia, and Hyde
Park in Chicago
have in commonl In
telling us, Mr. Cole-

also suggests
to revit alize our

schools, our neigh-
borhoods, and our
soctefy.

O l v l E  V A R I A T I O N S  a m o n g
schoo ls  a f fec t  the i r  opera t ions ,  yer
seldom play a part in school pol i-
cies. i  wi l l  examine one such cru-

cial variat ion in this art icle. First.  how-
ever, Iet me describe schools in two com-
muni t ies  w i th  wh ich  I  am fami l ia r ,  to  g ive
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Ihese communiries,
and the schools that
serve them, are the

residue of a segment
of America that now

represents only a frac.
tion of the countrv.

a sense of the kind of comparisons I plan
to make.

The f irsr community is in rhe heart o[
Appalachia. l t  l ies in Tucker Counry,
West Virginia, a rural and mountainous
region largely covered by forest. The
county has only one rown of any size: Par-
sons, the county sear, populat ion 1,937.
Tucker County has one high school, one
vocational high school. and several ele-
mentary schools.

I  am mosr famil iar wirh rhe community
served by one of the elementary schools, a
school with three leachers and f ive grades.
The first and second grades are together
under one teacher, grades 3 through 5 are
together under anorher, and therc is onc
head teachcr - rhough rhe grade combi-
nations vary each year, depending on the
size of the age groups. The reachers l ive in
the local community. Parents know them
well,  borh direct ly and rhrough rhe ex-
tended network of kinship, fr iendship,
and work relat ionships that pen.ades each
of the communrt ies served bv rhe school
and connects these communit ies.

The fathers of some of rhe chi ldren
work in the mines; sorne have farms (not
productive enough ro make a l iving),
which they combine with orher jobs, such
as driving a school bus; some are engaged
in such community services as operating a
gas stat ion and general slore or del ivering
mai l .  ln  Parsons ,  rhe  coun ly  sear ,  lhe  jobs
are more diversif ied - insurance agent,
barber, bank tel ler, state or couniy em-
p loyee.  Some o f  rhe  men rece ive  unem-
ployment compensarion, and a few fam-
i l ies are on welfare: unti l  the mines re-
opened a few years ago, man_v more were.
One man,  who had ch i ld ren  la re  in  l i fe  by
an lndian woman he broughr back from
l' lexico, draws disabi l i ry compensarion
for injuries suffered in rhe mines. A num-
ber  o f  the  o lder  men in  rhe  communi ry  re -
ceive black lung compensarion.

Because many of rhe fathers work near
home and because rhe men often work
around the  house,  .vard ,  and garden,  they
see the i r  ch i ld ren  a  lo r  when rhe  ch i ld ren
are  nor  rn  schoo l .  They  somet imes p lay

wi rh  rhe  younger  ch i ld ren ,  bu t  rhe  fo rm o f
interaction changes *.hen the chi ldren
reach age E or  10 .  The fa rhers 'acr iv i r ies
are physical and often outdoors, and rhe
boys (and some of rhe gir ls) rag along.
The boys often emulate rheir fathers,
tvhether r iding four-wheelers or motor-
cycles, drinking beer, rrying ro chew to-
bacco, or hunting raccoons.

Most of the mothers do not work out-
side the home, but sorne do, in rhe local
shoe factory or in clerical jobs in the
counly seal. Many of the grandparents of
schoolchi ldren l ive in rhe communiry, as
do many of their aunts, uncles. cousins,
and other relat ives. Few parents have
gone beyond high school, and many never
completed high school. Mosr of rhe chi l-
dren wil l  nor go beyond high school, but
some wil l  -  and most of rhose who do so
wil l  leave the county because of rhe ab-
sence o[ work other than rhe sorts of jobs
described above. Thus depteted, rhe next
generation that remains in Tucker Countv
wil l  continue ro consisr primari ly of high
school graduates and dropouts.

The weekly newspaper publ ished in rhe
county seat usually contains extended
news aboul chi ldren in school: competi-
t ioni for queen of the county fair and for
homecoming queen and for the queen's
court (which includes grade school chi l-
dren), or footbal l  games, or car accidenls
involving local teenagers, or accounts of
local boys' scrapes with the law.

These communit ies in Tucker Counry,
and the schools that serve them, are the
residue of a segment of rural America that

now represents only a t iny fract ion ol the
uount ry .

HE SECOND communiry is also
unusual, rhough in many ,re-spects rr could hardly be more
different frorn rhe one I've just

described. This community is Hyde Park-
Kenwood, which surrounds rhe Universiry
ol Chicago. Nearly three-fourths of the
faculty members of the university l ive in
Hyde Park or Kenwood, within a mile of
the university. fvtany u'alk or ride bicycles
to work; those who conre by car drive only
a few blocks.

The Hyde Park community has several
publ ic elementary schools, three private
schools (two of thern alf i l iated with rel ig-
ious groups), and onc university labora-
tory school. There is a single largc public
high school and a private high school, the
laboratory school. I am most familiar
with the laboratory elementary school and
wil l  focus on i t .

This school, with three or four classes
per grade level, is larger than the one in
Tucker County. Many of the teachers l ive
in Hyde Park or Kenwood, and somc are
aff i l iated wirh the university community.
Some parents know their children's teach-
ers outside school. but most do not. They
do know them by repu(ation, through the
extended network of friendship, neigh-
borhood, and work relat ions thar binds
Hyde Park and Kenwood. Kinship net-
works are largely mrssrng, though there
are examples of family "dynastics" with

"You wont to make lots o/ money, ond ;'ou're asking advice from someone who
mokes 514,500 a year?"
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members involved in University of Chica-
go schools through virtual ly their whole
l ives. The most prominenl are Edward
and Jul ian Levi,  brothers who were f irst
enrol led in the laboratory nursery school
and who have recently ret ired as president
of the university and professor of law at
the  un ivers i ty .

One or both parents of mosl chi ldren
in the lab school work al the university,
either as faculty or staff  members. Young-
er chi ldren are often brought to school on
foot by fathers or mothers on their way [o
work at the univcrsity. Others l ive in Hyde
Park (or adjacent Kenwood) and are con-
nected to the university community only
by fr iendship relat ions and neighborhood
associat ions. A few l ive outside the Hyde
Park-Kenwood area and are not connect-
ed to these networks at al l .

More of the lab school mothers than
the Tucker County mothers are employed
outsid€ the home, many at rhe university.
The lack  o f  an  ex tens ive  ne twork  o f  k in -
sh ip  re la t ions  means tha t  there  are  few
family gatherings at which gossip f lows
about chi ldren, teachers, and school; bur
there are man-v social garherings at which
such gossip f lows-

Nearly al l  the students at the lab school
wil l  go on to col lege, and many wil l  obrain
advanced degrees. A few of those wil l  re-
main  in  the  communi ty ,  bu t  mosr  w i l l
l eave.  In  cont ras t  to  the  res idents  in  rhe
Tucker  Counry  communi t ies ,  rhe i r  fami -
l ies wil l  be succeeded by others from our-
s ide  the  communi ty .  s im i la r  in  educar ion
and l i fes tv le  bu t  geograph ica l l y  mob i le .

N INCIDENT in  each o f  these
trvo schools wil l  faci l i tare fur-
ther  compar isons .

Eyent L On the f irsr day of
school in Tucker County, a fourrh-grader
repor ted  to  her  mother  tha t  her  s is te r  (a
f i rs t -g rader  uho is  shy  and verba l l v  back-
ward)  cned mosr  o f  rhe  r ime,  and rhar  rhe

head teacher,.Mrs. X, yel led at her, which
made her cry even more. The mother
called thc first-grade teacher and asked
her about i t .  then cal led two fr iends and
talked to them about Mrs. X.

The next day, the fourth-grader re-
por(d that much the same thing had hap
pend. Again, the mother talked ro
fr iends about the events. On the third day
the mother wenl to the school, confronted
Mrs. X, and discussed her f irst-grade
daughter. By the weekend, the daughter
seemed to have accepted school: she had
stopped crying, and Mrs. X had stopped
yell ing. Nevertheless, at a barbecue on
Saturday of that week, most of the gossip
among the mother and three other women
(trvo whose chi ldren had attended the
school and one whose chi ld would enter
school the nexl year) was about the school
and the teacher - with occasional re-
marks from one of lhe men. *ho kner'r '
and  d idn \  l i ke  Mrs .  X 's  husband.

Event 2. Last spring, a faculty member
at the University of Chicago real ized that
his son, who was then in nursery school.
rvas due to be placed in one of Ihe lab
school kindergarten classes. He talked to
a col league in his department, rtho said
rehemently, "Dont let him be pur in Mrs.
.{ 's class. She is terr ible for bo_'-s u ho
donl do just what she expects." The col-
league's son had had that same teacher
and had adjusled to school only after be-
ing  moved to  another  c lass .  When the
father spoke to a second col league rhose
l \ \o  sons  had a t tended the  schoo l .  he
heard  a  s imi la r  s (o r ) '  about  I l r s .  A .

T h e n  r h e  m o r h e r  r a l k e d  r o  s o m e
f r iends  and heard  a  s l igh t l l  d i f fe ren t  s to rv
about  l l l r s .  A :  tha t  she  *as  s t r i c t .  de-
manding. and not good for chi ldren (es-
pecial lv boys) whose progress tras slo*.
The parents  then ta lked  a t  leng th  Io  ) t rs .
B ,  the i r  son 's  nursery -schoo l  teacher ,  u 'ho
had fol lowed the progress of man-v- of her
former students in \ , l rs. -{ 's classes. Ther'
a lso  ta lked  to  o ther  nurser r ' -schoo l  Dar -

Mo* public
schools in the United
States differ sharply

from these two
schools and are

becoming more dif'
ferent all the time.

enls whose chi ldren were l ' r iends of their
son. Based on Mrs. B's comments, theset
of parenrs decided collectively to have
their chi ldren placed in Mrs. A's class.
The friends all began kindergarren in Mrs.
A's class - but their parents remained es-
pecially atten(ive because of thc warnings
they had heard.

I could l ist addir ional evenrs. but rhese
rwo are suff icient ro inrroduce rhe expl ici t
comparisons I wish to makc. I  am suggest-
ing rhat - despire rhe enormous dif fer-
ences between these lwo communit ies, be-
tween lhe probable furures of rhe chi ldren
who live in them, and between rhe schools
that serve them - lhere are strong similar-
ir ies. I  also wish to suggcsl that most pub-
l ic schools in rhe Unired Srares dif fer
sharply from these rwo schools and are
becoming more dif ferenr al l  thc r ime.

HAT MAKES thesc two
schools similar and disrin-
guishes them from most
U.S. schools is thc strength

of the functional communit ies they scrve.
The Tucker Countv school serves a func-
I iona l  communi ty  bu i l t  a round k insh ip ,
residence. church, and work. The Hyde
Park school serves a functional communi-
ty bui l t  pr imari lv around work and resi-
dence.

Perhaps the most important property
of these functional communit ies (for my
purposes here) can. without too much dis-
tort ion, be expressed in a single sentence:
A child's friends and associates in school
dre sons and daughters offriends and as-
sociotes oJ the child's parents. This prop
erty is expressed in Figure l .  ln contrast, a
diagram representing the absence of a
functional community that spans genera-
r ions (Figure 2) does not show rhis kind of
closure.

The two erents I  described, involving
the  Tucker  Count l  f i r s t -g rader  and the
Hyde Park kindergartner, make i t  evident
tha t  someth ing  very  l i ke  the  typ :  o f  c lo -
sure  shown in  F igure  I  rvas  c r i t i ca l  to  the
ac t ions  raken bv  the  parents .  Wi thout  the

Figure 1
Parent ol Child

Friend of Parent
Parent of Friend

School Friend ol
chitd

Friend ot Parent

Figure 2
Parenl of Chitd Parent ot Friend

School Friend of
chi ldchitd
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closure, in a social structure l ike that
shown in Figure 2, the Tucker Counry
mother .* 'ould not have had the informa-
t ion thar reinforced her views and encour-
aged her to go to the school and talk to the
head teacher. She would have been forced
to rely on her individual resources, and
for most paren!s these are not suff iciently
strong to impel act ions of the sort she
took. The inrimidation of the school is far
too  s t rong.

The diagram is not precisely accurare
in the Tucker County case, since some of
rhe fr iends on whom the mother depended
were not parents of fr iends of her daugh-
ter, but parents whose chi ldren had been
in the same social context - in the same
school with the same teacher. The same
holds true in the second example: the two
colleagues with whom the Hyde Park
father discussed the kindergarren reachers
\r,ere not parents of his son's fr iends, but
paren(s whose sons had been exposed to
those teachers.

Nevertheless, with this minor caveal.
rhe general principle stands. In rhese func-
r ional communit ies, the social slructure
characterist ic of parents and chi ldren ex-
hibits intergenerational closure of the sort
shown in Figure l .  ln school serr ings nor
embcdded in functional communir ies, rhe
social structure of the communiry fai ls to
exhibit  such closure, thus cutt ing off the
information f low that strengthens and
supports parents in their school-related
acrivi t ies. Information f low of the sort ex-
hibited in these events is nor rhc only -
nor  perhaps  even the  most  impor tan t  -
type of feedback or supporl provided ro
the parent by a functional community

decl ine of intergenerational closure - the
inabi l i ty of a community of parents to es-
tabl ish and enforce norms ol behavior for
their chi ldren - rhar has made schools so
dift icult  ro govern in recent vears. I f  so,
the prognosis for school adminisrrarion is
not good, for the decl ine shows no sign of
reversal.

Another consequence of closure wirhin
the functional communiry is rhe possibi l i -
t ies i t  creates for personal relat ions be-
tween a chi ld and an adult orher than the
chi ld's parents. ln Tucker County, a
grandfather may help his grandson raise a
calf for 4-H, or a man whose own sons are
grown may inrroduce his neighbor's son to
the complexit ies o[ trapping. There is no
shortage of youth leaders. In Hyde Park,
there is less such interesr, but there is
some. A faculty member will hire a col-
league's te€nage daughter or son as a re-
search assistan!, or a runner whom a fac-
ulty member knows a! the fieldhousc will
teach his friend's son about training to bc-
come a competit ive runner.

ln a structure wirhout closure (Figure
2), a child's principal relations with aduls
are - excepr for teachers - with his or
her owr. parents. There is little reason for
another adult to lake an avuncular inter-
est in the child's friends. lndeed, any such
interest is suspect, given the potenrial for
exploitation, sexual or otherwisc.

Throughout American sociery, there
has been for some years a decline in thc
number of volunteer youth leaders (e.9.,
scoutmaslers or boys and girls club lead-
ers); currently, there is increased alarm
about sexual exploitat ion of chi ldren by
adults. l f  my analysis is correct, both of
these phenomena are a consequence oI the
decl ine of functional communit ies with in-
tergenerat ional closure.

It  is also important to point out some
other consequences of functional commu-
nit ies characterized by a social structure
with intergenerational closure - but con-
sequences thal are inimical ro equali ty of
opportunity. A social structure with clo-
sure facilitates the development ol reputo-
l ionsi in a structure without closure, repu-
tat ions are nonexistent. And in a social
structure with intergenerational closure,
there is the inheritance of repulat ion. An
example from Tucker County i l lustrates
this well .  The man with the Mexican-
Indian wife and rhe back injury from
work ing  in  the  mines ,  rvhom l ' l l  ca l l  Jack ,
had a reputation as a ne'er-do-well .  He
l ived with his wife end two chi ldren in a
two-room shack surrounded by broken-
down cars. His chi ldren went to school, of
course, though they very l ikely did not re-
ceive much support and encouragement at
home. And because everyone knew the
fa ther ,  tha t  i s ,  because o f  the  in te rgenera-
t iona l  c losure  o f  the  communi ty ,  the  fa th -
er ' s  reouta l ion  descended to  h is  son.
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".\'o need to soy anything, Deon Wilson. I can tell you're disappointed in me!"
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.ef. social structure
with closure facili.

tates the development
of reputations; in a
structure rvithout

closure, reputations
are nonexistent.

with closure of rhe sorr shown in Figure l .
In such a community, t .he parent need not
depend only on rhe chi ld for information
about the chi id's behavior, both in and
out of school. The parenr has additional
channels: through the friends and ac-
quaintances of rhe chi ld, then ro rhe par-
ents of those chi ldren, and back to the
parent. The parent has an informal net-
work of senrinels - each imperfect but,
taken together, capable of providing a
rich store of information abour the chi ld's
behavior and even capable of exercising
discipl ine in l ieu of rhe parenr. In the ab-
sence of this closure, rhe last l ink o[ the
feedback chain is missing, and there are
no sentinels on whom rhe parent can rely_
The chi ld's behavior can remain unnoticed
and unattended by adults whom the par-
ent knows, and the parent is again unsup-
ported - in negoriarions not with the
schoo l  bu t  w i rh  the  ch i ld .

I t  may uel l  be this consequence of the
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The son left school early, got a girl
pregnanl, and has moved with her into a
trai ler. He's somethine of a hel l-raiser and
app€ars l ikely to rurn our l ike his father. lr
is dif f icult  to know ro whar exrent rhe
son's career in school and since is due ro
his home environment and to what extenr
his inherited repu(arion irself  had an im-
pact within the school. Bur suppose for a
moment that Jack and his wife, while orh-
erwise no dif ferent, had provided an ex-
emplary environmenl for doing home-
work and fulf i l l ing school requiremenrs.
The reputation would st i l l  have been in-
herited by the son, and i t  would sri l l  have
been a difficult impediment ro overcome.

This kind ol '  inheritance of repurarion
e-rists to a lesser extent in Hyde Park, both
because the community has less in-
(ergenerarional closure and because of
egali tar ian values held by many Hyde
Park residents. Yet the feedback channels
do exist.  and there is some inheritance of
reputation - more than in a suburb char-
acterized by anomic. As a resuh, some
children go through school with a subrle
advantage. A chi ld of a disr inguished pro-
fessor inherits a port ion of rhe parenr's
reputation, a legacy thar the chi ld of an
ordinary member of rhe community lacks.

This impedimenr to equal oppontrnity
is not a new one; indced. i t  has been docu-
mentd in studies such as Middletown, by
Robert and Helen Lynd (1929) and Etm-
town's Youth, by A.B. Holl ingshead
( 1949). What has not been generally noted
is that the inheritance of repuration de-
pends on a social structure with intergen-
erational closure, lhat such structures also
bring benefi ts, and thal such structures
are vanishing from U-S. socie(y. (Richard
Hoggart, in The Uses o/ Literac_v II957l,
an examination of working-class neigh-
borhoods in the urban North of England,
is one of the few who has documenred rhe
benefi ts of this closure.)

Indeed, some of the benefi ts o[ these
social structures are part icularly impor-
rant for disadvantaged chi ldren. One of
the major changes thal rural migrants to
city ghettos or slums experience is rhe loss
of the functional community rhar has aid-
ed in discipl ining their chi ldren and keep-
ing  them out  o f  t roub le .  Such a  loss  is
especially severe for families with meager
economic and personal resources. Jack's
son, for instance, may have been branded
by h is  fa ther 's  repurar ion ,  bur  he  has  a lso
been kept out of some trouble by commu-
n i ty  sanc t ions  thar  uou ld  be  miss ing  in
modern urban or suburban areas.

More general ly, * 'e mighr conjecture
that the strong col lecrive resources pro-
v ided by  communi r ies  w i rh  in rergenera-
t ional closure (wherher in erhnic urban
neighborhoods or in rural areas) were im-
portant for the exrraordinary social and
intel lectual development that occurred in

:- ',s.

t'rr
Ihougn functional

communities built on a
residential base have
largely vanished, the
public schools con,

tinue to be organized
on a residential base.

the f irst half  of the 20th cenrury arnong
Americans whose parents had few person-
al resources. Today, a variety of changes
have broken thar closure. Consequently,
the two schools I 've described (one public
and one private) and the functional com-
munities surrounding them are atypical.

To be sure, some communitics have
many of the characlerist ics I  have at-
tr ibuted to functional communit ies. but
many forces act to weaken thern. Most
fathers work outside the communit ies in
which their chi ldren attend school. and an
increasing number of mothers do also.
Fricnds and associates are incrcasingly
drawn from the workplacc rather than
from the neighborhood. Work- and resi-
dence-based ties have been eroded. as the
men who were once their foundation have
gone to work outside the community.
Ne ighborhood-based assoc ia t i< tns  are
weakened. as the women who were once
their foundation enter the labor force.
Geographic mobil i ty reduces the proximi-
ty oI grandparents, uncles, aunts, and
cousins in the l ives of chi ldren.

School pol icies at al l  levels - federal,
state. and local - have also weakencd the
community in which the school is em-
bedded. These pol icies have included
school consol idation (designed to in-
rroduce "eff iciencies of scale") and those
kinds of school desegregation that have
been expl ici t ly designed to break the
neighborhood/school connection. Pol i-
cies of increasing school size and reducing
school grade-spans have had similar ef-
fecis.

The overal l  impact of al l  of these
changes, some technological in origin and
some pol i t ical,  has been to destroy the net-
works  o f  re la t ions  tha l  once ex is ted  in
geographic neighborhoods and l inked
these neighborhoods to the schools * i thin
t h e m .

RESIDE\TIAL PROXIMITI  A \D
FL i \CTIO\A L  COMMUNITIES

The func t iona l  communi t ies  tha t  once
ex is ted  in  the  U.S. .  communi t ies  u r th in

which public schools were embedded.
were defined geographically. They were
neighborhoods, characrerized by rich rex-
tures of interpersonal relations and by the
kind of intergenerarional ctosure that is
st i l l  found in Tucker Counry and, ro a
Iesser extenr, in Hyde Park. But, though
[unctional communit ies bui l t  on a residen-
tial base have largely vanished, thc public
schools continue to be organized on a resi-
dential base.

Some private schools in the U,S. are
created by funcrional communities rhat
are not residentially bascd. Most of these
schools arc rel igious, bur some, l ike thc
University of Chicago Laborarory School,
have a different instirurional basc.

A smaller number of privare schools,
largely concenrrated in the Northeast.
have traditionally been based on func-
tional communiries defined by a geo-
graphically dispersed but socially connect-
ed social elire. Many of rhese schools no
longer have this closure; instead, thcy arc
artended by children whose parents are
nor only geographically dispersed but also
have no functional connection. Thus ir
may be thar, though some private schools
exhibit higher levels of intergenerational
closure than can be found in public
schools, others exhibit rhe very lowest
levels of closure.

However, much opposirion to private
schooling has been based on the exclu-
sionary and separatist consequences of in-
tergenerational closure not bas€d on resi-
dential communities. The ideology of the
common public school has been bascd on
the premise that a school serving a resi-
dential ly defined communiry provides a
much more democratic and social ly inte-
grating form of intergenerational closure
- bringing logether chi ldren of dif ferenr
rel igions, dif ferent social classes, dif ferenr
ethnic groups, and thereby bringing their
families closer together - lhan does a
school servinSl a community based on
erhnic, rel igious, or social-el i t ist connec-
t ions .

ln general, this premise has been a
sound one. ln recent vears, however, the
residential community has ceased to be a
functional community except in such un-
usual instances as Tucker County or Hyde
Park. Furthermore, the separation of
work and residence has destroyed the
democratic and integrating character of
schools based on residential proximity-
Residential areas are qui le homogeneous
both in rncome and in race.

HE RECENCY and gradualness
of the demise of residential com-
muni t ies  as  func t iona l  communi -
t ies have general ly obscured the

fact that functional communtt les are an
important social resource, not least be-

,  . - . : : ' l
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cause of the possibi l i ty rhey create for in-
terg,eneral ional closure, connecting com-
munit ies of adults (o communir ies of chi l-
dren. Thus social pol icy persisrs in oppos-
ing schools serving communit ies based on
anything but residence, on much the same
grounds as in the past. There is little
recognit ion of the important fact that
breaking down the intergenerational clo-
sure of non-residence-based communit ies
does not lead to more democratic and in-
regrated functional communir ies, bur ro
racially and economica.lly homogeneous
schools without the strength that can be
provided by an adult functional commu-
n i ty .

The issue of the organization of educa-
t ion, then, has come to be a dif ferenr one
than in the past- The issue now is wherher
the benefits of intergenerational closure
provided by schools serving non-geo-
graph ica l l y -de f ined communi t ies  our -
weigh the separatist tendencies inherenr in
such communit ies. Or, to pur i t  di f ferent-
ly, the issue is wherher the value of this
social resource - the intergenerational
closure provided by schools serving func-
t ional commurl i t ies - is suff iciently great
to outweigh the costs of such schools to
broader social assimilat ion.

A NEW RANGE OF POLICIES

The general decl ine of functional com-
munit ies in American society and the loss
of intergenerai ional closure that has ar-
rended this decl ine make the question of
how best to organize education much
more dif f icult  to resohe than when func-
t iona l  communi t ies  were  abundant .  Once
rhe issue is seen in the context in which I
have presented i t  here, then a broader
range o l '  po l i c ies  in  the  organ iza t ion  o f
education becomes evtdent. l t  may be pos-
sible to organize schools so that the social

cos(s brought about by technological
change are mit igated without reimposrng
all  the costs that resulted from our old
social structures.

Some ins t i tu t ions  des igned to  s t rene lh -
en intergenerational closure have long ex-
isted. Parent,/Teacher Associations cer-
ta in ly  have th is  a im.  ln  some cases ,  lhey
are able to reinst i tute l inks between
parents that afford a degree of inter-
generational closure. ln many cases, how-
ever. parents have loo few dai ly. informal
contacts to sustain these l inks. Some prin-
cipals and teachers have attempted to
bring together parents for ad hoc meelings
when an issue or cr isis arises in the school
(e.g., drug abuse or suicide). Crises of this
son can sometimes establ ish t ies between
parents that persist,  even in the absence of
regular contact. Thus school cr ises, i f  they
mobil ize parents in any col lect ive fashion,
can leave as residue a set of relations that
aid the school, the parents, and their
chi ldren in the future.

The fact that inlense common experi-
ences create enduring t ies suggests other
possible pol icies. Some private schools
(and, less often, publ ic schools) us€ events
sponsored by parents as a mcans oI raising
money; this type of event can strenglhen
parental l inks. Recognizing this, school
administrators can initiate cvents and ac-
tivities designed specifically to bring to-
gether parents of chi ldren in the school.
Many administralors know that, by creat-
ing col lect ive strength amonB parents,
they create a force that can be a nuisancc;
less often do they recognize that this col-
lective strength can b€ a resource that
borh eases their task of governing a school
and benefi ts the chi ldren who attend i t .

There are more fundamental changes
thal can help achieve intergenerational
closure. The most direct approach would
be to reopen the question of organizing
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publ iclv supponed schools by residential
proximity. As I have indicared above, the
assumptlons on which rhat model of
school organizarion is based no longer
hold, except in isolared instances outside
merropoli tan areas. Yet the partern of
school organizarion continues lo exist.

When that question is reopened, one
way of 3n5wering it would be ro search for
those functional communil ies that sr i l l  re-
main in the highly individual ist ic society
that the United States has become. Re-
l igious associat ion con(inues to be a basis
for functional communit ies for some, for
whom religious observance, religious af-
f i l iat ion, and activi t ies relared to rel igion
are important enough to play a part in
everyday life- For some of these pcrsons,
private schools run by their rcl igious
groups create intergenerational closure.
This suggests a reexamination of the
uniquely American policy of refusing
public supporr for privatcly organizcd
schools.

Another basis for functional commu-
nit ies for much broader sels of adults is
the workplace of either or both parents.
lncreasingly, adults'  fr iends are drawn
from the *orkplace rather than from the
neighborhood. I t  fol lows that a natural
r,l'ay to reesrablish intergenerational clo-
sure is to organize schools by workplaces.
(The University of Chicago Laboratory
School is an i l lustrat ion; however, that
school exists only becausc thc university
performs research and teaching related to
education.) Schools based at the work-
places of parents, whether in a steel mil l  or
in an off ice burlding downtown, consti-
tute a sharp departure from neighbor-
hood-based schools. But this model has
rhe porential to part ial ly reconsti tute the
in rergenera t iona l  communi ty  tha t  no
longer erists in the neighborhood and,
l-urthermore, to cu( across racial and eco-
nomic  l ines-

The changes in school pol icy that I
have suggested indicate somc of the ways
in which school reorganization might help
to reunite the communit ies of chi ldren
and youth  * i rh  the  adu l t  communi ty .
These are not the only possible pol icy
changes. Yet they serve to open these
questions for discussion, so that we may
e.xamine potential ways of reconsti tut ing
intergenerational closure without rein-
troducing the social costs that have tradi-
t ional ly accomPanied i t .

Schools hare long been based on the
premise of strong famil ies and strong
functional communit ies of famil ies. Now
rhat  the  func t iona l  communi t ies  o f  ne igh-
borhood hare rr i thered and famil ies them-
selves are increasingly fragi le, i t  may be
rhat the goals of schools can best be aided
by pol icies rhar bui ld upon and strengthen
those l inks that exist among famil ies' f l

(Pr
NL}l(
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